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Teachers' guide

STUDENT
ACTIVITY

1

Reasonsto say NO

Pur POSE itisimportant for studentsto know a variety of reasonsfor delaying sex.

S
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What the teacher does

1. Decide how to teach this activity.
a) Provide each student with an activity sheet so that everyone can do the activity.

b) Writethe activity on the blackboard and have studentsdo it on aplain piece of
paper (only one activity sheet needed).

2. Have students choose the four reasons they think young people
usually have for delaying sexual intercourse.

3. Take a poll, by show of hands and discuss with the students the top
three or four reasons for delaying sex. You might want to ask:

a) Why they chose each reason asthetop three or four.
b) Do they think their reasons might change asthey get older? How?

¢) Which of the four would be the best or most important reason (take another
vote) and why?
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STUDENT
ACTIVITY

Todeay or nottodeay (a b)

Students should be provided with an opportunity to explore reasons
for having sex or not having sex.

What the teacher does

1. Decide how to teach this activity.

a) Provide each student in the classwith an activity sheet and have them follow the
instructionsindividually, in pairsor in small groups.

b) Read the story of Stoli and Yarmella and ask students to evaluate, as you read
them, each reason for saying “yes’ as 0 = poor reason, or 1 = good reason. Do the
same thing for reasons for Stoli and reasons for Yarmella to say “no”. (Only one
activity sheet needed.)

2. Encourage discussion by asking the questions in “Teacher asks’. You

will probably haveto poll the classto determine the answersto some of

these questions. Answers will vary from person to person and class to
class.
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“Lines’ and more“lines’

STUDENT
ACTIVITY

Purpose

Students need practice in responding to typical arguments that are
used to pressure individuals to have sex.

%\/
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What theteacher does

Noticethat for every reason for not having sex (in activity 1 and 2—unit
2), lines have been invented to persuade someone to forget their rea-
sons and say “yes’ to sex.

1. Decide how to teach this activity.
a) Distribute an activity sheet to each student to complete individually, in pairsor in
small groups. You may decide to divide the students into two groups so that each
group only does 5 lines.
b) Draw 10 question and answer “bubbles’ on the board. Discuss an answer to each
one and have astudent place the best responsein the“bubble” (only one activity sheet
needed). You would need to put the list of “possible responses’ on the blackboard.

c) Divide the classinto small groups — assign 5 lines to a group and have them
decide on the best response (only one activity sheet per group is needed).

2. Addtothelist of possibleresponses by asking studentsto suggest “lines’
that they have heard.

3. Place the best response for each “line” in the appropriate bubble. There
may be more than one good response.

4. Discuss or role-play.
a) The best way to make your response — verbally and non-verbally?

b) Try role-playing 5 or 6 responses by having two people say the “lines’” and re-
sponses. Talk about the verbal and non-verbal actions of the role-players.
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e Lines’ and more*lines’

STUDENT
ACTIVITY

What the peer leader(s) does

» Bein charge of asmall group.
» Draw the “bubbles’ on the blackboard (if that method is used).

» Role-play the lines and responses to the lines.
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STUDENT
ACTIVITY

A

Guidédlines:

Help to delay sex

Students need to know that they are not alone in delaying sex. They
Pur pOSG also need help in their decision to delay sex.

What the teacher does

1. Decide how to teach this activity.

a) Provideanactivity sheet for each sudent and havethem do theactivity individualy.

b) Read each “Help for delaying sex” and have students put an “E” for easy to do
and“D” for difficult to do (only one activity sheet needed).

c) Writethe activity on the blackboard and have students completeit individually
(only oneactivity sheet needed).

2. Discussthefollowing:

a) Which onesdid the studentsfind difficult? Why werethey difficult?
(Answerswill differ from student to student.)

b) Which of the guidelineswould be best to avoid unwanted sex with afriend?
(Answers could include many of theguidelines.)

¢) Which guidelineswould be most useful for selecting who to go out with?
(Answerswill differ from student to student.)

d) Which guidelineswould be most helpful for afirst date?
(Answerswill vary but the first six would be important.)

e) Which guidelineswould you useif you really didn’t want to date at thistimein
your life? (Answers 1, 7, 8 would be important.)
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STUDENT
ACTIVITY

What to do?

Purpo

se Students need to practise using the guidelinesfor delaying sex in real-
life situations.

What the teacher does

1. Decide on a method for doing this activity.

a) Provide an activity sheet for each student and have them work individualy, in
pairsor in small groups.

b) Writethelist “Help for delaying sex” on the blackboard and then read aloud each
situation. Ask studentsto select the 3 best ways (from thelist on the board) of helping
the person in each situation (only one activity sheet needed).

¢) Divide studentsinto small groups and provide one sheet for each group (only one
sheet per group needed).

Note: If you need moretimefor thisactivity you might have onethird of the
classor groupsdo onesituation each.

. Provide the answers for each situation. These may vary from group to

group and student to student and are only suggested answers.

e Situation 1
Help for Jeline

1) Decide how far you want to “go” (your sexual limits) before being in a pressure
Situation.

2) Be honest from the beginning, by saying you do not want to have sex.
3) Decide your acohol limits before being in a pressure situation.

e Situation 2
Help for Romain

1) Avoid going to someone’s room (or house) when thereisno one else there.
2) Be honest from the beginning by saying you do not want to have sex.

3) Pay attention to your feelings; when asituation becomes uncomfortable, leave.
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STUDENT
ACTIVITY

D

What to do?

e Situation 3
Help for Nadino

1) Do not accept presents and money from people whom you do not know very well.
2) Avoid secluded places where you could not get help.

3) Be honest from the beginning, by saying you do not want to have sex.

3. Have students sel ect three guidelines that would be most useful personally
for them (answers will vary from student to student).

What the peer leader(s) does

» Write the activity on the blackboard (if that method is used).

» Beagroup leader and report back to the class (if that method is used).

What should be done by parent(s)
(if a Parents Guideisused):

Students might take this activity home and read and/or discuss the situa-
tions and answers with their parents (if each student is given an activity
sheet).
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STUDENT
ACTIVITY

Affection without sex?

It isunreasonable to expect young people not to show affection (both
physical and emotional) during thisstage of their lives. It isimportant
to provide alter native activitiesfor those who wish to delay sex.

What theteacher does

Special concern:

e Students may suggest some physical activities during this exercise
that may be difficult to talk about, i.e. oral sex, masturbation, petting
with or without clothes, body rubbing with or without clothes.

» Be prepared to use local slang with the students,

1. Decide how to teach this strategy.

a) Form pairsor small groups in the classroom and provide each pair/group with
oneactivity sheet.

b) Draw the activity on the board and have students work in pairs or small groups
to complete thetask.

2. Look at ways of showing affection.

Ask the students to look at the list of ways of showing affection shown in the first
heart. Then havethemdiscussin pairsor small groups other waysof showing affection.
Their suggestions may be written on the blackboard and the class may discusstogether
whether or not they are safe and acceptable (i.e. do not put a person at risk for HIV/
AIDS/STD). When agreement has been reached on this, the students may writein the
second heart their preferred suggestions for ways of showing affection without sex.
You might expect some of themore physica affectionsto include: touch on the shoulder;
kissing; open-mouth kissing; petting while clothed (above and below thewaist); mutual
masturbation; body-to-body rubbing (clothed and without clothing); oral sex, etc.
Studentsmay use quiteadifferent languagein trying to expressthese physical affections.
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STUDENT
ACTIVITY

a) Why isit important for young peopleto show affection without sex?

Affection without sex?

3. Ask thefollowing questions:

It isimportant because it: promotes healthy communication; reduces the chance of
HIV/STD; reducestherisk of pregnancy; promotesrespect for self and partner; reduces
the risk of unwanted sex; provides acceptance, warmth and touch to another person
and yourself.

b) Isit important to discussthistopicwith apartner? Why or why not?

Yes, but it might cause embarrassment or it might end arelationship.

¢) What would makeit easier todiscussthiswith apartner?

If there was respect, trust and openness in both people; if it was discussed before
being in an emotional and sexual situation.
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STUDENT
ACTIVITY

What’s next?

Purpose

Physical affection can be very sexually arousing. The more sexually
arousing the activity is, the more likely it will eventually lead to sex.
Establishing limits, and knowing when to express these limitsis very
important for young people.

You may want to use theimage of the mountain (see students' activities
2.7) inorder toillustrate to studentsthat the more physical one gets, the
more difficult it isto stop. In thisimage, sexual arousal is shown asa
continuum from least physical to most physical, and students are asked
to placevarious sexual behavioursat different levelson this continuum.

What theteacher does

1. Decide how to teach this activity.

a) Provide each student with an activity sheet and have them work individually, in
pairsor in small groups.

b) Draw the activity on the blackboard and have a class discussion as to where the
various sexual behaviours should be placed (only one activity sheet needed).

c) Provide one activity sheet for each group and do the activity in small groups.

. Check the answers to the mountain climbing. Explain the concept to

the students (see box above).

1) Holding hands— Least physical

2) Hugging

3) Dry kissing

4) Deep (wet) kissing

5) Touching breasts and/or genitals on top of clothes

6) Touching breasts and/or genitals under clothes

7) Body rubbing with no clothes — Most physical next to sexual intercourse
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STUDENT
ACTIVITY

5

What’s next?

3. Discuss the answersto the questionsin “ Teacher asks’.

1) Why isit hard to stop asyou get closer physically?
Curiosity and sexual desire put pressure on the couple to move to the next step. It is
hard to stop and certainly very difficult to go back a step.

2) Would it beeasy to go back to a safer activity? Why or why not?
For most peopleit would be difficult to go back astep. Strong sexual urges, curiosity
and risk-taking would probably |ead oneto go on rather than back.

3) Wheredoyou think thelimit is?
Answerswill vary but it isvery difficult to stop after 5 or 6. If it has been discussed
and agreed upon by both partners not to have sex, then it ispossible to set limits.

4) Who should decidewher ethelimit is? When should thislimit bedecided?

If there is disagreement, one person may have to be very assertive with the other
about where they want to stop. The best or safest timeto do thisis before you become
too aroused, but you can stop whenever you feel uncomfortable.
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STUDENT
ACTIVITY

Am | assertive?

Purpose

Being ableto describe and recognize ver bal and non-ver bal aspects of
assertive, passiveand aggressive behaviour isan important first stepin
lear ning how to be assertive onesalf.

What theteacher does

1. Decide how to teach this activity.

a) Provide the information sheet for each student. Read the words and demonstrate,
using body language, the non-verbal aspects of each behaviour.

b) Put the words “Passive”, “Aggressive’, “Assertive” on the blackboard and ask
students to describe verbal and non-verbal characteristics of each behaviour. Write
these under each type of behaviour.

2. You might want to demonstrate or have students demonstrate the verbal
and non-verbal aspects of each behaviour — using the verba and non-
verbal descriptions on the activity sheet.

3. You could add the following points to your lesson:

Passive behaviour

Assertivebehaviour

Aggressive behaviour

Passive feelings

Assertive feelings

Aggressive feelings

* helpless * youfeel better about e angry
yourself
* resentful * self confident * frustrated
* disappointed * incontrol * bitter
* anxious * respected by others * guilty or lonely afterwards
Passive outcomes Assertive outcomes Aggressive outcomes

* you don’t get what
you want

 youdon't hurt others

 youdominate

* anger buildsup

* you gainrespect for
yourself

* you humiliate

* you feel lonely

* your rightsand others
are respected

* youwinatthe
expense of others

* rights are violated

* you bothwin
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STUDENT
ACTIVITY

Am | assertive?

What the peer leader(s) does

Peer |eaders could be very helpful in suggesting additional characteristics of
these three types of behaviour; and in demonstrating the three types of
behaviours.
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STUDENT
ACTIVITY

Who's assertive?

Purpose

Being able to recognize assertive, passive and aggressive behaviour in
real-life situationsisimportant for a person who wantsto be assertive.

What theteacher does

1. Decide how to teach this activity.

a) Providean activity sheet for each student and have the studentswork on the activ-
ity individually, in pairsor in small groups.

b) Read the two stories and ask the students to identify the behaviours of the three
peoplein the stories (only one activity sheet is needed).

c) Place the studentsin groups and give out one activity sheet for each group.

2. Give the students the answers to the questions about the three peoplein

the stories.
e Story 1

Rob’sbehaviour is:
Why?

What said?

How said?

Body position?

Sulana’sbehaviour is:
Why?

What said?

How said?

Body position?

e Story 2

Tana’'s behaviour is:
Why?

What said?

How said?
Body position?

Passive

“1 know you'll think I'm crazy ...” “Well, OK, I’ll go”.
Soft voice; low voice.
Head down; hangs his head; eyes down; defeated.

Aggressive

“You are crazy and not only that but you’ re stupid too”.
Interrupts; loudly.
Noseto nose; handson hips.

Assertive

“Could wetalk where no oneisaround” (privacy); Asksfor
feedback and takes other person’s feelings into account.
Calmbut firm.

Sits straight; looks person in the eye.

3. If time permits, ask students to role-play these two scenes.
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STUDENT
ACTIVITY

Who's assertive?

N

What the peer leader(s) does

The peer leaders could:
» Work with asmall group
* Role-play the two stories

* Write on the blackboard
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STUDENT
ACTIVITY

Purpose It is important for students to learn the specific steps in being
assertive and to practise these steps through behavioural rehearsal.

Assertive messages

What the teacher does

1. Decide how to teach this activity.

a) Provide an activity sheet for each student so that they can follow the four stepsto
an assertive message.

b) Write the four steps with the “words you might say” on the blackboard. Then,
with another student (peer |eader) role-play the situation described (only two activity
sheets are needed).

2. Explain the four steps and the words that might be used, to the students.
Point out that steps 3 and 4 — asking how the other person feels and
thanking the other person — are ways of respecting and being assertive
with that person.

3. Read the situation for the role-play and then act out the assertive mes-
sage with another student (peer leader). Emphasize that in thisrole-play
the person who is replying is accepting the assertive person’s message.

What the peer leader(s) does

Peer |eaders should be able to:

» Help the teacher in the role-play by being the person who repliesto the
assertive message.
* Write the activity on the blackboard (if this method is used).

Additional preparation

' ' tive

‘< imoortant to practise this asser
lr:\el;s%‘aglepwith peer leaders o other students
before you demonstrate to the students.
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STUDENT
ACTIVITY

11

Your assertive message

Pur pOSG By preparing an assertive message with thewhole class, it iseasier for
studentsto preparetheir own assertivemessageduring thenext activity.

What the teacher does

1. Decide how you are going to do this activity:

a) Provide each student with an activity sheet and havethem fill in the*bubbles’ as
you do the activity with the whole class.

b) Put the activity on the blackboard and fill in the “bubbles” with the suggestions
from the class (only one activity sheet needed).

c) Place students in small groups and provide each group with an activity sheet.
Have the group develop ideas for step 1 and then ask for suggestions from each
group. Select the best suggestion and have the recorder from each group enter that
step in the “bubble’. Do the same for steps 2, 3, 4.

2. Read the situation at the top of the page. Also read step 1.

3. Ask studentsfor suggestionsfor thefirst “ bubble’. Takethe best oneand
have the students write this on their activity sheet.

4. Do the same for steps 2, 3, response of the other person and step 4.

5. When themessageisfinished, role-play themessagewith astudent playing
the part of Adula.

What the peer leader(s) does

Peer leaders could:

* Bein charge of asmall group
» Role-play the devel oped message with the teacher or another peer |eader
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STUDENT
ACTIVITY

Your assertive message

Students are given the opportunity to develop and practise their own
assertive message.

What the teacher does

1. Decide how to teach thisactivity:

a) Provide an activity sheet for each student in the class and have them write out an
assertive message individually or preferably in pairs.
b) Dividethe studentsinto small groups and provide one activity sheet per group.

. Either assign asituation (there arefour) to the students or let them choose

their own.

. Have them write out an assertive message for their chosen situation.

. @) Have the groups role-play the situations they have been assigned or

have chosen.

b) Ask for volunteersto role-play their script in front of the class. Look
for verbal and non-verbal aspects of their message. Be very positive if
they volunteer.

What the peer leader(s) does

Peer leaders could:

» Volunteer to role-play their script
» Lead asmall group (if working in groups)
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Respondingto persuason e

STUDENT
ACTIVITY

13

Pur pOSG It isvery important that studentslearn to deal assertively with people
who try to distract or pressure them by persuading them to do some-
thing they do not think they should.

il What the teacher does
j) 1. Decide how to teach this activity.

a) Provide acopy to each student to follow as you go over each section.
b) Read the various parts of the activity, putting the important parts on the black-
board, i.e., thewaysto “get back on topic” and to “refuse’, “delay”, or “bargain”.

2. Read “Ways people get you off the message or do not accept it”. Role-play
eachline e.g. “You'rejust afraid.” Ask the studentsto provide other lines
similar to the one read.

3. Show the students how to “ Get back on topic” if they are distracted. Ask
for additional ways.

4. Show the studentswaysto “refuse”, “delay”, and “bargain”.

What the peer leader(s) does

The peer leaders should be able to:

* Role-play the parts or lines used by the teacher in his/her explanation
» Put the activity on the blackboard

Additional prepar ation

o Iy
this activity carefu
ould re:ydm'l ght demonstratethe

Teachers sh
and decide hOW th
yarious sections.
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STUDENT
ACTIVITY

13

Respondingtopersuason

Pur pose Students need to know the techniques of an assertive message when
someoneistrying to distract them or persuade them to do something
they don’t want to do.

X >
)/‘ ‘3\
< /| What theteacher does

1. Decide how to teach this activity.

a) Providean activity sheet for each student in the class. L et them follow you asyou
explain the activity.

b) Read the activity and put important parts on the blackboard, e.g. thelinesto usein
order to refuse, delay and bargain.

2. Read each step and the persuader’ s statements and responses. After each
step, statement or response, role-play the words in the “bubble”. For
example, step 1 — Explain your feelings and the problem: “| feel scared
about driving with you when you have been drinking.”

3. When you have finished each step, role-play the entire assertive mes-
sage once more, using a student volunteer (peer leader) to play the part
of the older brother. Do therole-play threetimes, using adifferent ending
(refuse, delay, bargain) each time.

-
o What the peer leader(s) does

Peer |eaders should be able to help you by:

» Role-playing the situation with you
» Writing information on the blackboard
» Explaining therefuse, delay, and bargain endings

Additional preparation

' ' ise this script
yery important to practise

:/fnlt?\ a pger le%der(s) or another student| be-

fore demonstrating it in front of your ClasS.
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Regponding to persuason

STUDENT
ACTIVITY

14

Purpose

An example of distraction and persuasion makesit easier for students
tolearn to deal with these problems and develop their own strategies.

i

X

What theteacher does

1. Decide how to teach this activity

a) Provideeach student with an activity sheet and havethemfill inthe*bubbles’ asyou do
theactivity withthewholeclass.

b) Puttheactivity ontheblackboard andfill inthe*bubbles’ with the suggestionsfromthe
class(only oneactivity sheet needed).

¢) Dividestudentsinto small groupsand provide each group with an activity sheet. Have
the group develop ideasfor step 1 and then ask for suggestions from each group. Select
the best suggestion and have the recorder from each group enter that step in the“ bubble’
provided. Do the samefor the other steps and responsesin the activity.

. Read the situation at the top of the page. Also read step one and the

words that might be used.

. Ask students for suggestions for step 1 and select the best one. Have the

students put thisin the first “bubble”’ on their activity sheet.

. Do the same for the remaining steps and responses.

. When the message is finished, role-play it with a volunteer student (or

peer leader) threetimesusing adifferent ending (refuse, delay, or bargain)
eachtime.

6. Discuss the question; different answers are possible.

What the peer leader(s) does

The peer leaders should be able to:

* Role-play with the teacher
* Beincharge of asmall group
» Write the activity on the blackboard
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: :
1) Reponding to peruason

Students learn how to deal with distracting statements and how to be
assertive when someone is pressuring them to do something they do
not want to do.

What theteacher does

1. Decide how to teach this activity.
a) Provide an activity sheet for each student in the class and have them write out an
assertive message to a distracting and persuading person, individually or preferably
in pairs.
b) Place the studentsin small groups and provide one activity sheet for each group.

2. Either assign a situation (there are three) to the students or let them
choose their own.

3. Have them write out an assertive message for the situation they have
chosen, inthe “bubbles’ (asinthe class activity).

4. They should read it to themsalves, make changes and then read it once more.

5. Tell the students that they may be asked to role-play their situation in
front of the class.

What the peer leader(s) does

The peer leaders can help you by:

 Volunteering to role-play hisor her script
» Leading asmall group (if working in groups)
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STUDENT
ACTIVITY

16

You decide

Pur pOse Boys/men often have different ideas about delaying sex from girls/
women. Most of these are old ideas and need to be changed.

S
=

What theteacher does

1. Decide how to teach this activity.

a) Provide an activity for each student and have them do the activity individualy, in
pairs or in small groups.

b) Read the statement. Ask the studentsto indicate if they agree or disagree. (Only
one activity sheet is needed.)

c) Put the studentsin small groups and have them complete the activity (one sheet
per group needed).

2. Youwill haveto explain to the studentsthat they should indicate “ agree”
if, generally speaking, they think the statement is correct or right for
themselves, and “disagree” if they think that thisis not the right way of
thinking or thisideaisincorrect or wrong.

3. Next, the students are asked to change the old statements into new ones
by completing the unfinished statements.

4. After the students have completed the activity you should conduct a
classdiscussion. The agree-disagree can be clarified by ashow of hands.
Ask students to volunteer their answers to the unfinished sentences.

5. Ask students to suggest new statements and choose the one that
receives wide consensus.
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STUDENT
ACTIVITY

1/

2 Dealing with
Threats and violence

Women, particularly, need to be aware of situations that may lead to
violent sex and of people who may put them in those situations. They
also need tolearn waysof avoiding or dealingwith pressuresand threats
to have sex.

What theteacher does

1. Decide how to teach thisactivity:

a) Provide each student with an activity sheet and have them work individually, in pairs or
insmall groups.

b) Read the story to the students and ask the questions under “ Teacher asks.”
¢) Form small groups and provide each group with one activity sheet to use for discussion.

2. Discuss the questions with the students. Possible answers are suggested

below.

1) Do you think that Maria could have been aware of what was going to happen?
What werethe cluesthat could havetold her?

Yes. Walking alone on a possibly deserted country road; Carlos flirting and talking about
sex; going into an abandoned house; touching her.

2) Maria was silent and embarrassed when Carlos started talking about sex. What
could she have done instead of being silent and embarrassed?

She probably should have been assertive and told him that she did not like what he was
doing and that she was going home.

3) What should shedo now? Keep it a secret? Tell someone shetrusts (parents, teach-
ers, religiousleader)? Should shetalk to Carlosabout the matter ? What might happen
if she doesn’t tell anyone about the situation?

She has to make her own decision but generally it is a good idea to talk to someone she
trusts. Whether she should tell the police and/or go to a hospital should be discussed with
that person. She should arrangeto betested for STD/HIV (and pregnancy if necessary). It is
not likely that anything can be accomplished by talking to Carlos. She may feel unnecessarily
ashamed, lonely and worried if shedoesn’t tell anyone.

4) List thingsyou can do to help prevent violence and threats:

a. When you're with someone who suggests having sex and you don’t want to.
Be assertive and tell the person in afirm manner that you are not interested. Leave with afriend.
If possible, moveto wherethere are other people. Phone someoneif phonesare available.

b. When someone becomes physical and triesto force you to have sex.
Scream,; fight; kick in thetesticlesonly if you can get away quickly; delay; bargain depending
onthesituation (if your lifeisthreatened or aweapon isbeing used). Be very assertive.

5) What do you think about Carlos? Arethereother men like Carlos? What should he
have donein thissituation? Why did he do what he did?

Responseswill vary. If at all in doubt, he should not havetried to have sex. He did what hedid
because: he lacked respect for women and abused his physical power over Maria; he had a
common mal e attitude that “no” doesn’'t really mean “no”; and perhaps because she agreed to
go for awalk alonewith himin the country.
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Baengassertiveevery day

STUDENT
ACTIVITY

18

Purpose Thereisaneed totransfer theskillsthat aretaught in the classroom to
everyday life. Therefore, it isimportant for the student to learn to be
assertivein his’/her daily activities.

What theteacher does

1. The teacher explains to the students how this activity is done. Have the

students develop their plan at school and practiseit at home. Here area
few key pointsthat you should emphasize:

Tell the students the purpose of the activity —there is no sensein learning how to
be assertive in the classroom if you don’t apply what you have learned to your
everyday life.

Explainthat the“Personal plan” isaway of carrying out your plan, acontract with
yourself and finally an evaluation of how you did.

Have them select an assertive goal — get them to make their goal specific, for
example, “to say how | feel when Susan putsmedown.” Goalscaninclude: handling
criticism; giving compliments; asking afavour; showing you are hurt; giving your
own opinion; making new friends; saying “no” to something, etc.

The dates should also be specific, for example, “ start on Monday, July 1 at 9 am.
and finish on Sunday, July 7 at 6 p.m.”

Benefits should aso be specific rather than general. “1 will probably feel better
about myself (self-respect); get what | need, and still not hurt my friend.”

Rewards can include many things—food, drinks, atrip, buying something, aholi-
day, telling someone special about what you did, etc.

If the student signs a contract with her/himself, she/lheis more likely to complete
thetask. Sometimeshaving afriend sign asawitnessfurther reinforcesthe student’s
motivation.

| dentifying obstaclesthat may get in theway of reaching aperson’sgoal can be of
help, if plans are made in advance, in overcoming these problems.
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What should bedoneby parent(s)
(if a Parents’ Guideisused)

It would be useful for studentsto inform their parentsof their action plan so
that parents could hel p studentsfollow through with their assertive message.
Studentscould taketheir personal plan homeand discussit with their parents.

92



